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P S The Studv 6f Bilingual Langiiage Acqutsition

- - _ ' Research over the last 10 years in the ﬁield of psycholinguistics has provided "
much insight into the developmental processes. of language acquisition in monolingual
children aronnd the world (Bowerman 19723; Brown 1973; Slobin 19713 Gonzalez 1970).

. Houever.-the area of Bilingual language acquisition has scarcely been discussed in pt

- ;;/#ﬂﬁthe literature._ It has been suggestee:by Slobin (l97l) that the study of language
acquisition in the bilingual hild mey provide information as to the many areas of
unexplained complexities of ithe formal rules of language in generel . L
S Psycholipguistic research uith monolingual children has evolved since the

j' ' .advent of transformational-generative linguistics-(Chomsky l957) Much of the

RN

research on the bilingyal child was reported before l957 however. As a result, -

this research has been analyzed ‘and described in a very different manner from current

reSearch Perhaps the most classic study of bilingual language acquisition prior ,
- ;t01957 was.Leopold's (1939, 1947, 194%a,b) detailed description of his German- | ﬂ.’
J'English speaking child. Leopold collected language samples over a period of four

' f years in a diary form.’ Included in, this comprehensive body of data were discussions

<+

"._of the context of many of the utterences and chronological reporting of the devel-
opment of vocabulary. parts of speech, and sounds. Leopold also included many of
his own impressions as to the problems he- felt his child‘encountered as she learned
ituo languages simultaneously. Hoyever, as this study is very anecdotal in nature. ‘
"there is no verification of»Leopold's results. Consequently, the data.analysis is |
not experimentally valid as 1t ‘cannot be generalized to other data from bilinoual_
" children. . o - ‘ :
oo In much the same fashion as Leopold, Burling (1958) observed and collected Rl
‘,various language samples from his Garo:E glish-spgaking_child over a period of two

_\$.4
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':-years. Bygchronologicallyvrecording.whichfsounds occurred as ‘the child acquired
AU two languages simultaneously, Burling was able to compare the phonological
| development of Garo and English. 'Slobin-(197l) also reported a study conducfEd by

-

Imedadze aho observed her Russian-Georgian speaking child's development over a sev~ v

eral year period | . ‘ a -,
The previously cited research has dealt with the description of the simultan-

' eous acquisition of two languages. Dato (l970) observed the sequential development
o of the Spanish of five children whose English speaking parents had moved to Hadrid.

The-children ranged in age from four to six years, Dato reported that children who

move to a foreign country and are exposed to a second language for an extended period -

of time ‘are likely to Jearn that second language.
‘Other investigators ha%e looked at the question of sequential development or
second language.acquisition (i ay <and Burt 19748 Hatch.1974). These studies are
.concerned vdth the netnral acquisition of English among cnildren with v+rying first
languages such as Qpanish Chinese, and French. The Dulav and Burt 61?74)study is

a cross-sectional nvestigation of "nat sequences” in-the acquisition~of English-..

in young children ose first language is either Spanish or Chinese, Threeldiffer- o

ent methods of.ana ysis.were used to arrive at a second lenguage acquisition
sequence for English.j Results showed that botb Chinese and Spanish speaking
children exposed natural English peer7speech acquired in appronimately the same
order, eleven dif erent functors (e.g., noun and verb inflections, auxiliaries,
copulas. and preppsitions) |
Regarding tﬂe question of second lanﬁbage acquisition universals. Hatch (1974)

analyzed data from approximately fifteen observational studfies oﬁ*fbrty.second

. | language learners. an ymung ‘children acguiring English naturally. lhe firstlan-'

" "guage of the chfldren varied for some it was Spanish. for others French. and another
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‘group spoke Japanese, Hatch arrived at a number of “universal sequences” in the
5acquisition of'various struttures of English (e.g., a]l learners first use rising
. intonation as thq/preferred question fofm. thereby avoiding inversion,*) Hatcﬁ
. notes that. her Sequences are generally universaf. even though individual variation
occurs in organization of rules and order of acquisition,
g
~The most indepth study to date of tha'simultaneous acquisition of two languages
\\\:eports that learning two languaggs does not differ significantly‘from.the_acguisi-
«tion of one Tlanguage (Swain 1973). Whether or not the child is developing in a
bilingual or a monolinguai environment, he uses ‘a single set of rules, at least
initia]ly. in the learning of a language. Swain fe]t that a chiid who Iearned one
;f'or two languages did so within'a particuian “iinguistic milieu". So as any child
, acquired.languages. Swain suggested that there is an inftial stage of code mZSing
~ found to be universal in Iinguistic a6qu1sition. _ _
. ¢
d The argument posed by Swain is based upon her interpretation of a code as
. - Any linguistic system ufad for interpersonal communication...
- .languages, dialects, and varieties of dialects are thus all -
;o . examples of codes...in the case.of the 'bilingual' {ndividual .
' : .1t is argued that the codes used and the switches made are N
.. Simply more obvious to the listener than in the caseof 2 . 7
monolingual individual. To.the user of the code, whether the . he
code is a language, a dialect, or a variety of.a dialect, it

15 not at all_clear that the: biliﬁgua]/mono]ingual distinction
is a meanitngful one (p. 4). -

' In a;der to comprehend Swain's proposal about bilingual language acquisition. one .

"must observe her definition of a code. L 0N \\

| swain also suggested that past this initial stage of code'or rule mixingL the )
rules_gf each language the child acquires begin to differentiate. Thus. the child

y' - begins using a different set of rules for both of‘his languages. cOnsequentl ’
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" this research APojnts to the ided 'that :hﬂingual iaﬁguagé -ac'quisition s 4 to 5°months
behina monolingual language \acquis'ition‘. The rationale for: this point of view is
that the bﬂmguzﬂ child has mor.e to acquire and differentiate than his monolingual
counterpart. Swain based- these .suggest'lons upon her study of .wh-and yes/no questions -
- in bﬂin?ual (French and Enghsh) chﬂdren. However, it must be noted that currenf

. research in monolingual language acquisﬂ:ion (Chomsky 1968; - Brown 1973) points out
that there are différent rates oﬁ deve]opment for all language 'Iearners. |

,

. PURPOSE . L

V'I.'h'ls, cross-sectionally désigned stud_y observedt.th’e 'larrguege devel opment of .
19 bilingual (Spanish-EngHsh) -cﬁﬂdren'rénging 'from two yeers to seven years 1in
age. The purpose of tis study was to provide a more complete picture of some of the
deVeIOpmental processes that a child learnin&wo Ianguages goes through. Due.to.
~ the scarcﬂ:y of 1iterature and the small numbe? of. children reported about, a more
.. comprehensive ;;icture of childhood bi‘HnguaH’sm uas 'deemed necessary. The descrip-
/c:on should provide some insights into the psycho-sccio-linguistics aspects of "the
Lhﬂd who acquires two languages. N | -
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_ Subjects

- year olds. three 3 year olds, one 3-6 year old; three 4 year olds, three 4-3

children were from working class families.

T - Methods

| From_o pool of potential'children,'lg bilingual preschool children were
selected for observation. The 19 children included"one 2 year old; €wo 2-6

year 61ds, three children between 5 and 5 years N months, and three children

etween 6and 6 years n months._

The children were chosen based on the following criteria; .
1) that the amount of languade the child hears in his total environment
consist ‘of a ratio of’ at least two-thirds English to. one-third Spanish
or two-thirds Spanish to onefzhird Englisﬁ P
! 2) that the- amount of language the child uses in his “total environment
" consist of a ratfo of at least two- thirds English to_one-third Spanish or-
.r‘ - tuo~thirds Spanish to one-third English; .
3) that the children come from families of Hex1ican descent 2 .
_4) that the children be Verbal enough to converse with strangers in Spanish
' and 4n English, and; ‘ _ - .
5) that the children ‘acquire both the Spanish and the English language -
sometime between the second and the seventh year after birth.

Information regarding the children 3 characteristics is te be found in Appendix A

& COEU T

AAthough socio-economic status was not specifically controlled for. all of the
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Sony cassette tape fecorders. TC-110, with Scotch C60 minute and C90 minute

tapes, were used to collect the language samples. Each experinenterjalso:recorded
data'by hand:on legal sized tablets. "Recorded data fncluded utterances and context.
Lt Toys, e.qg. airplanes. boats, doctor and nurse kits, telephones, .blocks, drawing

7 meterials. picture books, etc , were used to encourage spontaneous speech.

L

. s

Utterances - | RS

-Depending upon the;cnild's attention-span;ysessions lasted 30, 45 or 60
minutes. To collect a representative sample from each child in Spanish and in
English, a mintium:of 400.utterances was collected in each language:. Whenlone .
'language was used'more frequently by a child, it was‘necesSary to eligit more than
the minimal requirement b utterances in the more frequently occurring language
in order to obtain the minimum of 400 utterances in that language’ which"occurred
less frequently ' ) s

To standardi;e the procedure of counting the utterances across subjects an
:_? _ - utterance was operationally defined as: 1) a complete thought process 2) a
f,grammatical phrdse, 3) an incomplete phrase which expressed a comple\ed thought.,

'Ee g. the bay wes...(child stops talking and becomes interested in something else): -
- 4) a one uord utterance. e.g. dog.\pgggg, 5) a repetition elicited by "huh?",
Ltﬁnmﬁz » or Ligydt" on' the part of another individual present. which differs from

the initially produoed utterance. _ ’

Additionally. restrictions were placed upon the counting process in order to
5 insure that the s

'le would be repnesentative of the child's speech Restrictions.
whiff;»onsisted of iscounting certaln ufterances pertained only to the =
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 deternination of the cut-off point for each child. They were Tater included in ‘the
analysis of the child's speech. They are as follows. Dptnot count: 1) "I don't

know" '19_gg_§§?, or “yo no sabo"; 2) imxtations. 3) yes,, yeah,, uh huh. sf, :
. nah, etc.; 4) repetitions, following “huh?", what?“ f:como?“ or L?ggg_" tha;n::‘
not deviate from the initially expressed.utterance. Count_as_two‘utterances: 1) a .
granpaticai‘phrase‘containing a long pause in which the temporal pericd s great"
enough to cast doubt upon it being a single thought process; 2) grammatical phrases, X

‘ ‘e.g. clauses which are connected by “and", "y", “or“ -or “o™ but which appear to be

separa;;‘thought processes. These would not 1nclude subordinate clauses. only .
- equal clauses. R R .‘s/%.
- ) 7‘ 3
Procedures - . '

Vo SR I ;
Four pairs of experimenters collected the languaﬁe saméles..-ﬁach pefr~~
consisted of one Spanish-English bilingual and one. Eng1ish monolingual The bilingual
'experimenter spoke only Spanish and the monolingual experimenter spoke onIy English |
during all interactions with the child, * | |
The nineteen children were distributed so thet threeepgérs of experimenters
had five Ehildrea ranging in age fron 2 years to Gijeaqs_ll months, and one pair -
of the experimenters had four children ranging.in}dge from 3 years to 6 years 1] .
+ months. An entire language_sample for each chifdkwas collected by theisame pair

of experimenters.

The l'anguage sample for efich child was based primarily on interaction between‘

T

the experimenters and chi]d . However, since the samples were obtained in the home

-in most cases, other people frequently 1nteracted with the child as vell.

“~ P
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In an-attempt.to‘make these extraneous interactions as similar as'possible
> across all subjects, a parent inStruction.sheet was devised The parents‘were . -
" .asked to do the following: 1) speak to’ your child as naturally as possible;

2) please try not to prompt your child; 3) if you want to ask your Chl]d questions. '
it would:be better to ask questions like. “Tell us’ what you did yesterday" because
- 'your child will probably answer these questions with sentences or stories, 4) if
B _ your child talks a lot about something for a while hefore we come over, it would
be helpful if you: couid remember it and let us know before we begin "the session.
In this vay we can. try to always talk about things which interest your child
‘ . For the first session. before taptng any of the interactions between the
experimenters and the child, an attempt was made to estab}ish rappprt with the
child in-order to obtain a more representative lhnguage sadpie. “Once. 1t was felt
. by the ekperimenters that the child was comfortable, the tape recorder was turned
- The_toys. were used to.stimulate the child to verbalize. However, if the.
:r children verbalized nﬂthout the toys, the session was carried on without them,
' . Procedural guidelines were set for all experimenters.. They were: 1) No. - .i
,prompting; 2) Avoid asking ouestipns that require a “yes" or "no*’ answer; 3) Avoid
] S -questions whicn require a namindfor labeling response; 4) Repeat the child's |
h ' ‘utterance whenever possible so as to clarify it -at the time of transcription.
. 5) Uhen the child does -not speak clearly, ask for a repetition. <

- . I

Transgription"° : : et

Some of the experimenters were experienced in taking and transcribing larguage
'samples. So that all of the experimenters could experience taking and transcribing-l _

2 ]anguage sampIes._there were two practice sessioms:- During the first session each

. - - . . - Y ' . 3
. : . \ ’
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‘ group took a five minute Spanish language sample’ and a five minute English language

sample from a bilingual child ‘At this. time, the other three pairs observed th:oogh Y
o a two~way mirror. The second session was conducted in order to practice transcri-
.. bing the language samples previously obtained All of the experimegkers transcribed
| .a five minute Spanish and a five minute English sample, The transcyiptions were then
‘compared ‘A third check on transcriptions™ was carried out dnce the lahguage samples
+had begun. Each group transcirbed a five minute English sampie of one child fnmn
every other group. The same procedure vas carried out with a five minute ‘Spanish.
¥
The language samples of each child were always transcribed by the experimenters 2

sample. The transcriptions were then compared for accuracy.

who had seen the child using both tapes and notes taken during sessions. Language
samples were: transcribed in two ways: 1) by both members of the.pair,listening to
.the tape simulatneously,'and-z) by each member independently transcribing. In the
latter case, most” transcripts were then exchanged 'so that both experimenters had
listened to each tape, in order to insure accuracy of transcription. In this-manner.
most tapes vwere 1istened to hy at least two.people. Typed transcriptions fncluded
a context column in which the experimenters noted events which occurred within the
child's enviromment that were pertinent to the samples obtained This column was
also used to notate interesting phenomena in the child's language which were later
to be used in data-amalysis. Only those utterances of the people present '.
in\the child's environment (including the experimenters) which elicited or
~ directly preceded the child's utterances were transcribed
- . An attempt was made to transcribe every utteranceqmade by the child. However,
} "o  if during, the transcription an utterance occurred that could not be understood after

having been.listened to three times, the utterance was considered unintelligible -

. ’ -
~
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" e]ements of Epglish and Spaniéh) and utterances in which the language of child did
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and was. noted in the sequence{:: child's utterances as such. Utterances were

followed by *I*, “E* and "R" to dentoe 1nitations. emphatic statements, and

not conform to that of the listener, were underlined. e

All eiberimeniers met one time each week. The _purpose of these meetinés was:

1) to discuss and standardfize procedures for tak1ng and ‘transcribing language

samples. and-2) to analyze the data. o . .

N

Data Ana1y51s

.

Data ,amnalysis was subdivided into five parts: 1) primary category of-utterange-

.(e.g. declaratiye statement, negatiort, question and command; as well as transforma-

tions, e.g. addition, movement, transposition); 2) Seenndary category of utterance
(e.g _syhjgg;.xggg_agreement, passive tense. subordinate: JF ‘imbedded clauses and

possession); 3) parts of speech (e. g nouns, pronouns. verbs, modifiers, preposi~

. tiohs). 4),over-regu1arizations, dea11ng with verbs and count nouns, and 5) mixed

.. utterances.’ Parts of speech were noted as either being - present" or "absent", The

“present” category was further subdivided into aIways" "sometimes® or "never”

conforming to the adult norm, (See appendix B.)

: 0 v
Seminars were conducted to carry out ana1ysis Each group of two age levels
was analyzed separately._ That 1s, 2 year olds and 2-6 year olds were analyzed at one

sessfon; 3 year olds and 3-6 year olds were analyzed at a second,session. 4 year

~ olds and 4-6‘)ear olds were analyzed at a third: session, and 5 years tb 6-11 year

olds were ana1yzed at a fourth 7ession.

L4

‘repetitions, respectively, where.appliéabIe. M{xed utterances (i.e. those Contafning~

C e
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RESULT'S' S

Natural language acquisition has been d cribed as a rule governed process
- which -becopes more complex as the child maeéres. Brown (l973) suggested that at
the syntactic level children progress ‘through stages approximating adult" type gram- N

rmarf For example, the utterance “Rick's going". may begin with a form such as

*Rick g0, progressing to "Rick goed;” to "Rick going,” and ffally to the adult
forni ' "ih'ek 4s—go=lng ‘or. “Rick's going -(&ienwk_.leﬁslh_mis.type of.rule governed
progression also occurs at the semantic and phonological levels (Brown l973. Clark
1973, T -
' While traditional research had focused on chronological age'as a criteria for.‘
discussing lenguage development (e.g.. McCarthy l959 and Templin 1957),. recent .
research 1n psycholinghistics (e g.» Brown 1973) has indicated that although-there_

is a correlation between chronological age and tanguage development, using age as

- a criterion does not provide any information as to what the child's language

development Tooks like at any particular age, while determining which stage of |
language development the child 1s progressing through at a particular time does. -
For example. Brown and Bellugi (l964) investigated the relationship of" chronological

N age and language acquisition by looking at Mean Length of Response-by age. By,

observing three children. they discovered that one child had two work utterances 3&

ar oY -

- at 18 months of age. the second child hed two word utt/rences at 24 months of age' ,

and the third child had two word utterances at 26 months of age. The meanlage of
acquisition of tuoaword utterances was chronological age of 22-7 months. This age,

however, did not represent any of the three children and would not -be sensitive to

the acquisition of a particular syntactic structure in any of the children. There-
'fjore. when viewing language development, recent research. indfcates that stage

s .
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’ _orientation provides more information than does a chronological age approach.
- Inran attempt.to clearly represent the data from this study: the language
E ._samples were categorized in two ways.. First, the language samples were separated
,‘into Ehglish,language samples and Spanish language samples for eacheghild The
Nreason for such a division was an attempt to deternine the development and
. relationship fo the structures in both languages. The groups were not identical®
. for both languages. o . .. - ' |
Because of the cross sectional nature of this study. it was not possible to
be sensitive to all developmental stages in the acquisition of English and )
: Spanish. For the purposes of this study, then, the children were categoriz;dfinto_ o
four'general stages of development, Selection criteria for these four stages '+, |
. were primarilv hased upon.the observation of increasing syntactic complexity. .
: ;'found'in'the language samples of the children studied Thus, the first stage was
. the least complex, while the second, third, and fourth stages began to more
'closely approximate adult type grammar. - 7 .o . _ ‘
‘Finally, 1t.is important to note that although a stage,aqalySis, and not an
age analysis was used, the children. in:most cases,, grouped together in terms of
similar ages (f. e., the 2<6 to 2-ll year olds fell into the first developmental ‘
stage, the 3 to 3-ll year olds fell into the second developmental stage, the 4 to
. 4-11 year olds fell into the third developmental stage, and the 5 to 6-11 year’
olds fell into the fourth developmental‘stage). One of the children did not fit

) into any of these stages. As a result, this child will be discussed separately.

[Kc
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Prestage 1 (Bi1ingual)

. - The youngest chil@ observed was -a female aged 2.9 years whpse mother Eppke
English and Spanish and' whose father spoke only Spanish. This child did not fit
into any of the four developmental stages predioﬂsly deﬁcribéﬁ She had just

- begun to produce language and .there was no differentiation between English and
Spanish in her production of oral\language. The child s language production
consisted of lexical items from both English and Spanish. The number of English
and Spanish lexical ttems uttered did not appear to change during her. conversations
iwith efither: experimenter | . \ '

In terms of horIzontal development, this child was.. basically at a pretrans- -

_ }ormetional stage. Most of the language- samples consisted of -one uord utterances

- ’ with only a few 1nstances of two word utterances. - The structural form of her :

o comands generally consisted of a 'Verb

, a. Ten. e CoL
. b. Ven. - S -

The chjld employed two types of question forms. One consisted of'a declarative

statement.plus a-rising intodatipn.

‘a. Shoe?
b. Esta?

' "The second form consisted of . the Texical “"what?" or the phrase, "what s that?“ -
The'only negative item she produced was “no." ) | ..
‘ ~Regarding her vertical development; nouns, sipple present tense verb forms,
and edverbs were the most frequently occurring Texical entries To ynderstand the
.semantic 1ntent of the child it was necéssary for the experimenter to be aware
of all contextual cues (1 e., linguistic and nonlinguistic events) with1n which

the utterance took place

Ld
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| First Develogmgntal~5tagg
There were tuo. children in the first developmental stage aged 2-6 and 2-11.
iBoth children were males.whose parents only spoke Spanlsh. Transformatipnal grammar
was beginnlng to emerge in this developmental stage. This stage wes characterized
by the general use of two and three word utterances. Hany utterances lncluded a’ |
© verd ahd some type of noun rele;idnshlp (e.g., _subject-verb, verb~ebject). Functor
wnrds or-words 1n which the sxptactic functions are more obvious than their semantic
notlons.csnch as modiflers.\brepositlons and-conjunctlons. appeared to be 1ow '
frequency words 1n the language of these two children. The chlldrenrwere ebserved
o ‘to ntlllze a l'lmlt'éd varlety of strateglesor organizational schema governing the
T 5 combrination of words in the fbrmatlon of declarative. command, question and negative
. structures. . The development of organlzatlonal schema of these structures will be
"”'referred to as the horlzontal development.. In this group of billngual chlldren. "
mixed utterances were used frequently. That 1s. the child often cbmtined elements :

A

N of English and Spanlsh w#thin one structure.

4 . - Horizontal Development

The declarative statements were generally in the structural form pf_verb;objecg,
anisu@gc:-&hjgct. ....;,c_..-,i.-..N;',... e —— e

a. goes the airplane.
po I this. . 8 .'r‘,.

. Occasionally the. chlldren used sgngg;p b-object structures in the formation of
. »

. their declaratlve statements. These structures were usually complete in syntactic

fomﬁe/mamdmﬁlé' ‘adul't model.

O -
* *
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s Iwanna"piay with the 'truck. = - : <
b. Theresahorse. N o - .,

Also the. children produced a declarative structure in the form of a one word
utterance. particularly 1n response to nuest‘ions

a. Monkeys: | | D L o
b. Ducks. ‘ ' o R -

; g ¢. Mine. - .{} d

’ ! The word order of commands used by both children in the firsf develonmontal

stage mployed the Verb-o bjec fohn. ,

a. Give me.
¢« Come on.

Often, the children used a single lexical item which. in combination with the -
~ context of the utterance, .seemed to 1nd1cate a comnand. '

a. Mine. (This utterance .seemed to mean "Give it 'to me. It's mine.")
b. Outside. (Tms utterance seemeq to mean "Take me outside.")

iéi . o "In th1s developmental stage. the chﬂdren ‘used two types of questions.

'questions seekfng 1nformation and questions requiring yes/no responses. - Infomation
seeking questions (e.g., those pref‘aced by who, what, where. why. .how) weri the most
frequently observed question form. ‘The question word always appeared at the front )
v - of the structure, and gugj__t_-verb 1nversion only occurred occasionally

™ ¢

. : 'Do-tnsertion was not evidenced in these particular chﬂdren.

a. Who.that? e ,
x c. What fs 1t7

§

Affimation/negation questions or those requiring a yes{no response generally

- consisted of a doclaretive structure or ofée Texical item p]us rising intonation.

a. Outside? N
b. Right here? ‘ ‘

4
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Negative stateiients occurred very frequently in the lahguage samples of the

chﬂdren 1n this deve]omrepta] stage. The negat\/e statement consisted of a negative

K3

word (e. g., no, or the moda] contractions don't and can 't).

N a. ~No find it. : . B K _
‘I.don't want to. ' . o
c. I can t see it.

/
. _rti- *
.

ertﬁza] Develomen

.i-. .

A‘ertica] development consists of the acquisition of 1nd1v1dua1 syntactic
' c]a!sés within the organizationa'l schema previously discuSsed (e Oes deve‘lopment of
inﬂections of rb‘s and nouns. pronouns, modifiers, prepositions)

_@Lct-verb agLreement. A'lthough su,h,mg;t -yerd agreement appear\ in the lan-
guage samples of botir of the chﬂJren 1n this developmental stage, it occurred

infrequent‘ly. h
" _a. There's a horse and he jump I e o
b There he goes. - - . C . .o ;

-

Verb forms. The’ present tense form of the yerb occurred frequeptly. Nhﬂe

;regu'lar past tense forms of the ‘verb were not observed, the ch1 ldren used several
'1rregu]ar past tense verb forms. - . ’

"“z a. found'
% be oot

The copu]a verb form or the different forms of the vert "to be", only

: aj»eared as a contracted part of the word that it fonowed ; ;o
a, it's . ' -
b. I'm

\, C. there's ;
,4?
~Some’ present progressive v rb forms were a]so observed in the 'Iangu'age samples of
. . . . . —

1S -,
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these two children. . > S T

a. playing ,
-b. going . .

© Modifiers. Out of all of the language sampIes.lonIy;a.few modifiers occurre&.t
“a. big | . - .
* - b. hot ' ; | oL R -
c. °a baby color , s : R : g

Pronouns The children s pronouns were restricted to the use of first, second

- and third person singular, nominative case personal pronouns.

I

B \

a. I .. ' C . . _ l
b. You ' ‘ : : -

" One exception was the use of the first person, possessive pronoun “mine".

wSemantics. An 1nterest1ng structure occurred in the- language samples of hbth
of the children in thig stage. The subject or the object from the main_clause

was repeated at either the end or the beginning of the’ sentence This structure

appeared to be used to highlight the theme of the statement. This phenomena will
be referred to as focus. o vt L _' ' .

There ] found it, the ball.
)

' v . . . . . : . . . )
Second DeveIogggntel Stage o | L
| There were . four chiIdren in the second developmental stage. aged 3-1, 3-3,
3-6, and 3-8. The parents of three of the chil-ren spoke only Spanish, while .
the parents of the fOurth child spoke both Eninsh and Spanish. All but the

3-6 year old child were. males

- I

)
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The second developmentai stage of the acquisition of English in this group of
bilinguai children was characterized by structural expansion. Generhily. sentences '.
_ were more complete fn form than were the sentences found in the first developmenta]
stage. Ihe‘children were observed-to utilize a variety.of strategies 1n the fbrmation
of declarative; command, question, and'negative structures. h wider variety of
functor words ,were observed in this deveiopmental stage as compared to;the previous

- stage.” The majn additions to this stage were found 1n the ciasses of prepositions,

_conjunctions, and articles.

\ yerb or ubject-ve -pbject. N .
‘ . 7
' = , a. Ihe i"ﬁlhﬁ‘ln Qe . i

(N b. The; killed the Indians.- " : , : .
AV These' are the ldiers. o . . -
Also. all of the children in ‘this stage of development occasionally produced

form verbﬁ__ject. This sentence structure regularly‘

‘\word order forn occurred.  \ §\= i_ e | B
\ : a. ’ I‘m gonna call my, my dad. ‘ | : ‘ . . ;
7 " Gonna call my dad. _

~"‘-'. . r .
\". b, He's taking a bath. - . ‘ . ,
Taking a shower, -

co "I gonna make this. | .
= Make this skyscraper. - .

Lastly. the children produced a declarative structuré in the form of a partial
sentence, 1.€. 1@ or c'lause (prepositio_nal or adverbial). |

X

v !
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. The second type of question most commbnly empioyed was the question requiring a.

a.- With my friend. .
b, A fire engine.. o
c. Down in the Coke,

S \

These structures usuaJ]y were reiated to a preceding sentence that was uttered

- by an experimenter or a third person such as the mother.

The uord order: of commands used by an chi]dren in this deveiopmental stage
emplqyed the verb-__Ject form, -~ . Lt

@, -Give me it.
b. Move that book.

One of the chderen.produced’a:structure which contained the pronoun “you" in the,

" subject position,

a. You put it back. ] _
However, it was difficult to determine from the_context'whether this was a different’

" stmple command strategy, an emphatic comhand strategy where 'you“'wes used for

emphasis, or whether it was a request strategy where the chiid intended “Niil you
put it back?“ SR ST .o AR . S
In this stage of development all the children produced question structures.

- There were three types of questions utiiized questions requiring yes/no responses;

'questions seeking information° and questions seeking verification/affirmation.

Questions seeking information were the most'commoniy produced in this groupn/”?he -

comon structural form of this type of’ question was question word-verb-__ject..

 What's that there?
b.- Why you no put this up?

‘yes/no ansvier. The yes/no question was consistentiy produced in the same structural

form as the declarative; partial seutehce wish.risiﬁg'intonatdnn (e g;agggdgggeverb-.
mectwverb-am._) BN ‘

~

rl



a. This-goes like that? .. | . | s
“b. That's Goofy's feets? ' ‘

"_- There was no §ubj éct-verb inwersion or db-1nsertion found in the question forms of
T VoL
this age group. | . o : . L ..

The. third type of question utilized was-fh question seeking verification/

~affirmation or the tag questiod. wherein the mhi dren produced a partia] statement

as in -the dec]arat1ve structure and added at the nd of the statement a one word

question-form seeking confirmation‘of their std\'. nt. .
a. ble too, huh Pina? ‘ a \ ‘
'~ + b, More for me. Okay? . g

The negative statements vigre the structu S \eas com;onIy used by the children
in this deve109menta1 stage. However, because the Iﬁmitattons of the sampling
procedure used, it 1is d1ff1cu1t to determine reoise nature of the strategies
used in producing negative statements. Neyelthe12§s he samples did show that the

children in this group enployed a11 categories of negatives (no. not. moda] ) -
contractions, e.y.,-can't don't; and negative words[ e.g., nothing) and that the
primecy of any specific category varied with each child. For example. one child was -
never observed using the no" form, whiIe another rare]y was observed using "not"."~

| The genera] placement of negatives in the ch11dren s structures was (_ggj__tgnggativg—
(verb)-(object). -

a; He's not ta1k1ng : '
‘b. He's no talking like that. 2

* c. They cénnot catch ‘the cowboys. -
d. They can 't take them in jai]. _

| [Kc
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. Vertical Deve1epment :
. ; Sub ect-verb a greement. _ggj__g:verb agreement was inconsistent at ‘this stage.

-

"a." He eats people, . - e S K
b. They eats. people. o : : |

j'Number agr nt g\7ﬁe number .agreement was generally present at this stage;:

re
j;& . there were a few cases where the noun did not, agree in number ‘with the article.
Ca gauoons. |
gg forms During stage two. a wider var1ety of verb-tenses emerged. ?he‘ ;
P m . present tense was always used correctly when it wes used, - {. *“’ - i
‘There goes the rabbit. ) | \ ;
* In addition to the use of irregular past tenses found in the previous development&l
|  stage, a few regular past tense verb fbrms began to appear. .
L
.,1 f.- : However. the 1rregu1ar form ‘of the past tense appears most often 1n the form of .
LA commonly heard phrases. |
' Ja. I told you.. v
b. I found 1t. | |
Angther tense which emerged at this developmental stage was the progressive tense.
In most cases. the form appeared without the contracted cepuTa.
: a. r’Eomeng.,g S R _
" However. th1s tense fOrm was often ysed w1th the pronoun plus copula contraction
(é'g hg%sc they're, who s, I'm, and you ne) combined with the verb + "1ng“"
_e. He's sleeping. B : . \\_ _
i 'There were a few examplee of the past progreestve%eense. Theee appeared with._”
. the phrase "I was." - o o . .
. . \ . .
- T - ‘ +
| EKC - <J

JAruitoxt provided by ERic
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- a. T was getting tired. l
S~ b. I take a bath and was going on waters yesterday

'The futureftense‘uas beginning to emerge. ‘ The. Texical items “I ll,"."wlll w
“could“ and “ehould“:were utilized in the future tense. Houever. within the
context of the utterance, the future tense appeared to be lacking a time referent.
That 1s, it seemed to be used as indicatige imnediate future in which an action

~ . would take place almost immediately. L Co

©a. I'n help you. : ' ', : o - : ' S
b. I could need another one. A o : :

: The c0pula was usually prodyced iL contracted form wmth a pronoun (e g., he's,
. it's).. Occaslonally. however, the copula appeared to be used with the singular

“or the plural demOQStrative pronouns.

a. This is your'soldier
b. Those are your's, okay Kathy?

R f - . Overgeneralizations* Overgeneralizations first appeared in the second '

;l{:;‘; ~-€§§!elopmental Stage Generally. these were verb overgeneralizations (e. 9. breaked.

ked; felled). However. there wene occurrences of noun overgenerallzatlond

{e.g., foots,'feets) -~ . | o

a. They breaked the house.‘
b. And his foots. . ~ ., S S T
*Overgeneralization has been deflned as a systematic application of a regular : A
rule which' is applied inappropriately to an irregular form. For example, in English
the irregular verbs are inflected for the past tense in the same manner as regular
verbs, producing such lexical items as comed, goed, breaked. . Another. exdmple in
. English occurs in the development of plural nouns where such lexical items as childs,
- - mices, and childrens are observed. In Spanish, overgeneralizations often occur with
' verbs in the present and past tenses. In the present tense, stem-changing verbs and.
verbs with {rregular first-person forms provide potential dreas for overgeneraliza-
. tion, as for example in cayo for calgo, puedemos for podemos.. In the past tense
frregular verbs are infl %ed in 2 regular manner, resutting in such forms as hicio

T - for hlzo. ni8 for puso. Overgeneralization of noun forms does not occur in
- : - Spanish, » as there are no 1rregular noun forms, singular. or plural

[R\(f
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co T Modifiers. fhe use of modifiers was more frequent than in the previous

developmentoi'stoge., Along with this, a wider viriety of descriptive adject1ves,

T _ were used., . ,
’ -
a. 1 call my, ny secret one. B
b. No dumb things _-‘ . e .

Also, articles and abso1ute adverbs emerged in this developmental stage..

, a. That's an apple. a o : _
C b. You put it backwards. - . ~ ‘ -

‘ In a few cases. the singular articte was used with a plural noun

14

a. A bal]oons. A e .
" b. Aeyes. - . . -, ,’ e T

- Pronouns. In additlon to the first, second. and third person singular, |
Tronouns. ‘

naminative. case of personal pronouns previously observed. the children in the

oo | second developmental stage began to use first. second, - and third person p]ura1 nom- .,

.- inative (e.qg., you, they) and objective (e.g., yoo, them) case personal pronouns. ,
R ! " " a. Look-at she.
‘n o b. "1 he pulled.

f Possessive pronouns also occurred frequently in this developmental stage. The
chi?ﬂren began to use first, second, and third person singular (e gis his, her,
mine) and plural (e g » Our, their) possessive pronouns. .- '

a. Those are mines. ‘\ ’ _ e .
“bo Look my, these are mines. :

Possession. As was already noted. possessive pronouns were beginnind to

occur at this developmental stage. Also, the "' s" was also employed to express .
possession. o , i ) v

. A soldfer" s Jeep -7 .
<;flgg§g§, The use of the adverbiaT and nominal clauses emerged during this

developmental stage. Of these two, the.adverbial clauses were more common.
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o " a. Put it back, P'lna. where it belongs ‘(Adverbial)
R - b. Who ai'e these fall in the water there? (Nomimﬂ)
Focus was frequently observed in all of the cbildren 1n this developmental
’ N .
Stage. - “‘. : . ' . . _.. | . v
R ~ a. They crashed, airplanes.. S : B _
| b. And this, what is it? =~ .
o ’ ’ The developmental of cause and effect relationshi ps began to occur 1n tms
| sﬁage of development. . L .
S a. The worm can 't catch the cowbo%‘ because he slip in the water.
~ b. Give me 1t or the airplane S going to hit you.~ .
. v - . ‘ . . M . . . ' e ‘ ) b _'\
_ I | . o - o . :
v
" b f
. ' i B S
,I ¢ \
‘ \ I
\ »
\.
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A

.
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L Third-uevelmntd- .Stage . . R

&

e There were six chi 1dren in"this group; four ma1es aged 4-3, 4-4, 4-9 and 4-11.
. 'and tm femh'les aged 4-5 and 4-6 The parents of two of these chﬂdren spoke only |
- s : 'Spanish. 7he parents of 3 of the chﬂdren ‘spoke EngHsh and Spanish The mother of -‘ '
- one child spoke only Engh sh, whﬂe the father‘ spoke English and Spanish. b -

'beginning of the third developmenta‘l stage was characterized by the more complex

. and frequent 'hse of - adverbial and adjectival clauses. " Initiany the horizontal

,’—#-4-: - :‘--4 __,development appeared to be more expanded than the vertical development., It was

| | not unﬁsualg for .example, for a child to say “That_s where the tra1n pass" which
1nolqdes an. a\dverb'lal"cla-the,'yet the: Subject-verb agreement was not in the adu'li.“
form. However, there was'&lﬂ'so an expansion of lex.ical items in. many areas of PR

T vertical development (e.g. greater variety of addectives. pronouns. prepositions).

Hor1{ zonggl Development .

n ~

g Thé declarative sentences used by the children were generally in'the
'*';-" ; structural "form of s subjec t-verb-g _1 ect. Also, all of the chi'ldren occasjonally .
L 'produced structures with the word order form verb-object. . - @

a. I want to makeanother duck.
b.- Goes over here.

Commands for the children at velopmental stage most frequently were

i the structural form of ve

word order. Occasionally the chﬂdren K
used the second person pronoun, yo\, for emphasis. - ’

S W Make a monster,

. : . - . . . , .
Generally, the type of question used by the children in this stage was information
L seeking ’q_ueé_'tion. ’ S;bj ect-verb inversfon began occurrini;. more consistantly in this

) » -t
-
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stage, While do-insertion began to appear, the main verb was c_ondugat;ed }gthe’f'_'
than the auxillfary. a . ._ - g ;

Z
a., Why are taking an the toys out?

b. Vhere get dress?

c. Nhy do he drinks wter?

a«.

yes/_no_ questian was .used, s , .1 ect-verb inversion occurred.

‘a. Can you hear et -
b. Isn't this your baby?

.' f Verificat.:lon questions were mbg_generally used by the children in this develop-

.

mental stage. Occasionally. questions were asked which corresponded to the
S N

' declarative ‘sentence model w'l th” i_atsing 1ntonation. jHowever. they occurred
'Y . 0 ik —»L\ .

1nfrequently. ' et \ .

- -
R P
‘ a, You ke 1t ke this? b - .

~

.b. Have to find a crayon? -?5'17; .
Negatives for these chﬂdren usuaﬂy ﬁnvolved the use of "not™ or a modal

N
. PR

contract'lon . | e :

a. He's not scared - - -
b. 1 don't have any. . .
- | ‘In this developmental 'stage. the use of double negatives first appeared. -

“a. But 1t don't have no ieaves on.
b, He don't looks like nothing,

The use of 'f‘h?:""'fbﬁ‘ "not" occurred ‘occasionally.
a. He no go swimming... } ' . ' .. .
| Vertical Developrent R
T Subject-verb agre eement. Subject-verb agreement appeared inconsistently in
" - this developmental ',é:tage. Often, _however.n the..'th'lrd pérs‘on present tense form
of the verb agreed with the noun. L |

- L4

Semndar,y in tems of frequency of occurrance 'was the yes/no question. When 'ihe' \

N



- _MQLME' Genereny number egreenent appeared consistently n this
g sﬁge Often. houever, uhen 2 plurel object f‘ollmed “this is" “here Ss" or L
“there's. the Verb vas not plura'lized. . -

_. progresswe. present. irreguler past. ,regular past. end periphrastie future. o
_ Occesione'lly the subjunctive and the future tense fores were employed The use
- of. ccpuler foms remeined cbnsistent in this developmental que.

; inproperly applied. or improperly conjugated verbs.

Heeatstheseperts. E o | e_.'
Meyhehegowiththetone ; _

o m——

{b. This 'Is his things. -
Here s sone spiders

Verb forms 'the chi]dren used 3 greeter variety of tenses than were utilized

"'-'_' n the previous develemtel stege Those used most frequent‘ly uere the present; '

]

Ca. And this banana.
: _.b. I still gonna play with them.
“What's he's wr‘ltlng? - _
Wergenerel izetions. There were occesionel overgmerelizetions 1n the speech

of these chﬂdren. Most of ‘thew fell in the category of plural inf'lect'lons

“a. Idid forgot. «
'b. What biggers book. B o -
- e Heg_otsalittleboul - S

Hedi'fiers. The chﬂdren used a greater veriety of adjectives and edverbs

- througbout ehis stage of deve!opment. Many of the adjectives used were ebsolute a

"a@jectives such as “big," and comparetive edjectives, such as “bigger.* Also.

- sta_ge of -de\ielopneni:.'.,' The definite article was used ebpmpriate'ly virtually all = |

oo

used. - _ , .
" Both definite and indefinite articles weré used by the children at this

C ‘ebsolute adverbs_ such as “now," and adverbia,l clause \__;«su_ch_ as “right he"é“ were - .

v . | ] M

. N : .
. P K} ) . N . -
oo L P . ’
. . DO . . -
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‘Tne"ﬂfstinctien"betmﬁmmrsingu1ar"and-p%urai-nes-not—a%uays—found—- *n~oﬂd+t§onr-————~——

, 8

\

of the time. The use of the 1hdefin1te artic]e was npt quite as consistent.-

-

\the distinction hetueeo gt and on“ was 1nconsistently present. | Y : -"
a. A opple. _'- o e T e ‘ *sn-\ o
N A b‘]lSo A et - S ' C. - R T

. €. An ombu1once -, ' ‘ S

'Pronouns._ There was occasional confusion betueen Subject and object, pronouns,,;

but for the most‘port the use. of thes%tp:onouns conformed to the odult norm. B

My mother.made {t. /o S -
b. You dro her. o _ _ B '

- c. They're getting fixed up. - o “
-fPossession. The possessive pronoun was. the most frequently used construction -
- for showing Possession. Less frequent was thé use of *'s® constructions. o Ai?..
a. They re ny ﬁother s... o A ,.‘ . T~ .\\;A°

LW

b. Is this yoyrs? - R
o CIouses.' The children in this developmental stoge begon to ‘use clauses w1th
great frequeocy. They were varied and complex. Adverbiai clauses and adjectivol
clouses uere found 1n the speech of. these children most often. Houever. relative

- -

clauses were: also present.

- a. When you push it down, it pops.
b. ¥ou be the lady that's sick.

. Semantics. Although focus was- present. it was not frequently used hy these
children. - & | |

"a. The wings, where are they? . = - S }'-.
b. It got broke, the boat. - = . | | "
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__ Bourth Deve]omtal Stag R 2
- ‘_ ) There were. five children in the fourth developmental st ge. ‘l’hree were
o females aged 5:5.‘5-6. and 6 years oTd; and two were males ed~5 yeors and 6-1
| years. The parents of three of these children spoke English and Spanish._ The |
porents of the other two children only spoke Spanish. l’he language of. the |
children in the fourth developmentdl stege most closely opproximated the adult .
o mode'l. | Both hor{zontal and vertical development were more expanded. B
o Horizontal Develow\t\'-‘_ \ ‘ | | . | |
_S_u_bj_e_-verb- object, _verb- _j_e_g_. or _um_e_g:,-verb word orders comprised the '
declerative stotement fqrms.- _, . 0y o T
i _. Also. the chi ldren produced partial .declorotive stetements in the structurel .
e form of a noun or clause (adverbiol or prepositional). _General 1y these struntures "mﬂ
o related to a preceding sentence thai: vas. uttered by the experimenter or a third " _
, .person.fﬁ' : R o - )
Voo ~ . a. A.window. B . - | <
R .b. ‘For the train, L : S
~ C. Right away. : o S |
o . _Cmnds were .typical ly of the syntactic fonn of verb-_o_lgj_e_g_ word order. .

_'Usual ly. tlie complement consisted of a noun or pronoun plus an adverbiol phrose.

o. Leave it there, . - _' S ST . )
b. lake it more louder. s e o

| Occasional lyg the .second person proncun you" was observed in the sub.iect

position in conmnd structures in all of the children for emphasis.

81
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) _ for questions requiring a yes/no response. the dec'lorot'lve structura'l form plus

-
« T

: 1ncreased number of negative lexicel 1tems such as' "nobody." ,"none." "shouldn't L

N .
kT oo dEL A
X

[}
¥

L A, 'lou stay over there. -
b. You have to put that *away over there.

Al'l of the chﬂdren 1n this stage used a variety of question forms. Thése
forms inc‘lude'd 1nformation seek'lng guestions. yes]no quest'lons. and qu§stfons t ‘ <
seeking verificatioh. Although all of these forms were observed at various times. -
the first two types appeared most preva'lenﬂy. In the 1nfonnotion seeking |
questions. wh= preposing appeared in’ an coses. Do-insertion ond M—verb
1nversion were not always present. porticular'ly 1n the "where" question. :

| mr:o%cilsygu do sométhing like that? . E o
Wyoudontbringthis? RS o L .

In questions requiring a yes/no. answer. supj gct-verb 'I‘nvers"‘i'oﬁ' was olnio_st_ -

a]ways present 1n all chﬂdren 1n th1s deveiopmental stoge. Do-'ln_ser.tion :_'

~ appeared inconsistently. o T A o |
o. Conuetaketheseoff? . | _ S ‘)
b. uont to be a doctor? o o I R S

S . . -

!Jhﬂe the chi'u‘ﬁ'en mdre frequently utﬂized the strus;tural form verb- su jeo-t-_lect oo

. “a

ﬁln,* 4 )
e

J.L.,...,.e_.,‘

| rising 1ntonet'ion was. used much 'less frequently in this deveIopmental stage than

.n previous. developmnta‘l stages.\ The veﬂficat'ion questions appea\red sporodically
1n the language samples of some of -the chﬂdren in this developmenta'l stoge. e ?.‘-'
That is, this question form not only appeared 1nfrequent1y. but was not utﬂized .

by o'l‘l of the chﬂdren in this deve'lopmenta'l stage.

a. This won"t ﬁt, see? .
b. I‘m the Indion. okay? C

In this developmente'l stage. the chﬂdren were observed to uti Hz'e an



utterance. o

\

- .;//\

a . v .
I | B
' Jn'additiop'tb the'negetive wehda previohsly obsereed Gehere[ly,‘thewogd;ofder~1 .
for the negaﬁdve statement was ubdectf_ggative wordﬁ__Ject. | ..
Ididntgotoschoo. S - | .
- b--- -1 can'¢-read: s me e e e e e e

'Houever. snme of the chi'ldren used a negative mrd in a different part of the 3

Ne better no to g&dancing e ' e -

P

. b. He's saying just nothing IR S

&+

a. I don't got nothing. . -
I:_._ Don't never get out of my gaz‘age. my house.

&
LX) v

- - e

Also. an of the children *ﬁsed several structures.nhich included double negatives. .
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i N -_ . There was one chnd 1n the first deve1opmental si;age. ﬂﬁs ch’ﬂd ‘was a"n;'l?-#*
| | _aged 2-6 smGse parents spoke ahnost all Spanish ‘As was observed in the first \
o deve‘lopmental stage of English, transfomtional gramr ms beginning to emerge. o
~This stage was general ly characterized by, the use of two and tbree word utterances
'which centered around the verb. The use of functor uords was very infrequem: in

R .the language of this chi. He was observed to emp'loy a 'Hmited variety of . ’
—.%-_---_r _:'—:;'—'—-strateg#esrile thepreduction ef declarative. conmnd, question. and negatlve ,
B "statenents There uas a lack of differentintion of EngHsh and Spanish in response

, .tp the Spanish-speaking experimenter ' R '

S Horizontal Deve'low_e D
- The declarative s%atmnts were general Wy n ‘the stmctqral forsis of verb- -
IS g_ln or a partial kentence (e.g., noun or‘prepositlonal pbrase) The p‘rtm S

g sentences nere usuaH.y rehted to a preced'lng state-ent of another person. _

e Also the chﬂd 'In this developwental stage. 1ess frequently produced structures g
S '_with the uord or«r form,. §_I_:,te_¢,_§-verb- ~__,,1et:t: and verb only. | - |

) . 'a'. Yo qutero pancakes.
o Sequebro.- ) _ _ _ . - _
-_-ﬁQs;casienaHy, the chi'ld preduced dec'larative stataments with the stmetural "-_«_f '
o '_i_._-‘fom of subjec t-»oj t._A o g '_ S | B '_ o
"', m%‘?‘. S e T
] ( J ) 34‘ 1v. ,.




This chﬂd s use. of comands \vas hmted The conmands were regularly

: \ _ affirmative 1nforml comands. object pronouns occurred very 1nf‘requently

Ll 4 A_Verb-__iect was the most comonly used structure for conmands. _ N

ao m]a ésta. oL L _ ‘ . o ---- -_.4 e .
b, Pone este. a o A « . : : _

Occesionany. the chﬁd was observed to utﬁxze the structura1 fom of ub ects

Py

L.nverb-oj forcomahds.-_ L . o .
. ) ‘e » :' '.\k._ . ‘ RO :._

- ‘. ) .,‘

.. a. Td_pg__'it.r.: _
| | _ In this develomenta1 stage. the child used t}m(types of questions, 1nformation o
e seeking questions (e g. those prefaced b,y qut-'.-, d nde. quién. cual .c,dum _para que, " e
‘ por qué) and questions reduaring s‘t/no responses.. Affirmative/negative questions, : T
or those requiring a sf/no response, always consisted of a dec‘laratwe statement
or & lexical item plus rising 1ntonat'lon and were the, most frequently observed v -
\ - question fom. .

&’-’steotro? I e
'b"- Con manos?, . < e TS e

-

‘_ | R . In iny four 1nstances did the child produce 1nfornation seeking questions (e g.

T K

et awnde,esti? was produced three times and ¢Qué es? only once) o . o

'&

g ~ The nega’tive structure consisted of the negat'lve ugord *no" plus a declardtive '
statenent. | |

“*‘a.'NocabG ' o
_».'b.'Noseuuris o R

-

g
-

L4

'_-VerticalDevelom _. S ‘

\ .-
t

Subject-verb agrmg Sumect-verb egreeoteni was always present.
_a’ Yo quiéroscabe - . o o
b.. Aqu\' esti otra._

v




» .- ) . . . . R
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Verb forms. .The child was beginning to use préseﬁt preterit and periphrastic

future (i.e. & conjugated form of "ir" plus "af plus an” infinitive) verb forms.

_ T a. Quiero una. -
o ... _.b, Yasequebrb __
: . ¢, La voy a jugar, abajo

Modifier-noun agreement. 'Although mddifiers;wnre infrequently Qsed. they
always agreed with the noun. * -

a. Mira el gusano.’

b. &Una tortilla?

¢. Unas canicas.

_However,. when the child referred back to an object not specifically mentioned

within the Utterance, thére was not mbdifier-noun agreement. '

a. Una pon in (referrin§ to qusano).
“b. &¢Uno? (referring to tortilla)

Object pronouns. The direct object propouns appeared to be’emerging in this

developmental stage. However there were ohly two examples observed in the language
samples of this chiid. o ‘ B » .

a. Ponle tG, Ponlo ti (latter is'a gel¥-correction).~ o
b. Lo pon &sta (should be Ponla &sta). ‘ )

In both examples, there was confusion as to the correct placemedi~of the phoﬁoun
within the strudiure as well as.confusion as to the correct pronoun form (e.g., \

le vs. 10).

Possession. The only forms uséd to show posseésion were possessive pronouns.
- a. Es wib. . '

b. Son tuyas.
c. MY mano. ~ ‘ : -

36 ; -
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second Developmental Steg_ ‘ ) ; ’

There were four children in this developmental stage, aged 2-6, 3-1, 3- 3, and‘
/" 3-6. .The parents of three of the children Spoke only Spanishq while the parents
of the fourth child spoke English end Spanish. A1l of the éhildren but the 3—6
-year old child'uere male.:

-

. The second developmental stage within this group of billngual children was

Command forms were

charocterlzed by structural expansion Greater variety was noted in the syntactic
' structures utitized in deClaratlve statements and question |

more elaborate with the addltion of direct object pronouns A greater frequency

of negative comands were observed than in the previous developmental stage. At

R this stage, the chlldreh produced clauses to express cause and effect relationships. .
In these clauses, ‘the use of the subjunctive began to aﬁpear |
Hor izonta Development - | /
| The declerotlve statements used by this group of Children exhibited‘a wide '
variety of syntactic structures. A The declarative statements generally were in the
. structural form of verb-ggjectlor subject-verb-object.
a. Ya quebro algo. - | | 5
b. Yo tengo une de esos. o : ' . ; '
. Also, all of the children in this stage of development often used structures
containing only a Verb. . N
' a.” Se cayb. . - |
b. Andan corriendo. \ .
y ’l As was observed in the orevious stage, the-children produced a declqrative

structure in the form of a partfal sentence which related to the precedlno utference

produced by another pevson.

Aruitoxt provided by Eic:

EKC- . .

[ KN
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- The children provided appropriete verb inflections for the command form,
however none of the children consistently used formal or familiar conmand fprms.
S "cenerany. the verb forms for formal and famiTiar commands were Used Tntenchange-  ~ ~
ably by the children. even.though .they vere able to consistently differentiate '
between the use of "tG" and. “usted" 1in declarative statements. - At this stage of ..
development. the children were using direct object pronouns at ched to the end |
p . of the affirmative coinmand verb form. . .

a. P6ngalo aquf. ‘ ' ‘
* b, Oye, lave 1a mano a 8. ' S

¢

Negative commands were also observed. although infrequently They were produced

- . .
: ¢

with the direct object pronouns preceding the verb. \

- a. No lo meta aquf. .- - .

- - ; b. No ensucie con é&ste. B — - : -
| Tvo types of questions were used by the children in this developmental stage.

| ihformotion seeking questions and questions requiring a'si'no response. Information
seeking questions were the ‘most frequently observed question form. The question

word always appeared at the beginning of the utterance and no suhiget-verb

.inversion was observed

a. &Qué paso ac&?
b. ¢Adonde vamos?

The s1/nd questions consisted of a declaretive statement plus rising intonation. -

R N LLe\baJo allf al aguat _, <
b. ‘gstﬁ quebrado?

The least commonly produced question form in these children was the tag question.

a. Aquf hay un p§jaro, eh mami? -
. b. Es policia. verdad?

I:R\(Z 2 ;

Aruitoxt provided by Eic: - . ’ s
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Aruitoxt provided by Eic:
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ANl but one of the children in this stage produced negative statements In
general, these were of the form (s ubj )-no-verb

' a. Este no es carro.
b. No quiero este

" One-child utilized a double negative
a. No hay nadie a]]?.
Vertical Development '

N

L-—

construction

-

'Subjecﬁ-verd'agreement. Subject-~verb agreemeni was generally eensistent'at

this stage. -

a. Van é,apa?ar'un luz_(van referred to bomberos)
0

b.” TG te 1o 1levastes.

5quever there were occasional exceptions.

.M
.

-~

| a. Esti comiendo plétano (uhere ®yo" is the understood subject)

Verb forms. The children of this group used present, preter{t. periphrastic

future, present progressive verb forms.

a. Ahorita van a ir all§.
b. Estaba mf teacher boy.
C. Vox a hacer la cabeza.
.d. Es hacifendo un ...

» ) .

[ ]

In‘additioﬁ two'children-used-the imperfect and the past perfect verb éorm.
a. Estaba mY teacher boy, &1 tenfa un Big Jim. c

b. Se han ide.

In the subjinctive, present verb forms were used by three of the fouir subject.

a. P& Que se muera.

.

0vergenera11zations Overgeneralizations were occasiona]]y observed in the

language samples of these children.

.with verb forms.

The major1ty of the overgenerelizations occurred



a. Me cayo. (Should be "me caigo")
. b. Ponger, Should be “poner*) - -
- C. Puedemos Should be. “podemos")

SR Med4fierbnoun agreement. " Number-and genderﬂagreement between adjectives and .

nouns was generally present However, adjectives are not frequently used

No quiero ver este Iibro.

b. Chiquitos. (referring to "pescados”) : | ..
Occasiona1ﬂy; there was number and gender- agreement between determiners and nouhs. -~
| 3. E bebito® " ‘
- b. Poniefidose los calzones.

' -—ubre often, however, the determiner did not agree with the noun in number and gender.

>

" a. Una pl&tanc grandote (should be "un® .instead of "una®)’
- b Un pantalones (should be ®unos® instead of “un")

‘ nggctjpronouns. Reflexive and direct object prodouns were the most frequently
used object pronouns. ) : :

: " “a. Yo lo voy a hacer.
b. Se va a caer.51 no, no se Cuida. ’ . .
Indirect object pronouns were used less frequent%; and with less proffcieney. | '
For example one subject created the occasion fOr the.use of 9‘e" in the utterance |
. Lava la mano a §1“. but the object pronoun "le" was not ppesent in any utternace 2

"in the sample obtained Generally objects agree with their antecedents First“

‘and second person obJect weére used appropriately. e
"> a. Ya me voy: para 1a casa. o : o '
* b. Te pago. 3 oL e
o There is some evidence of lack of differEntiation between the indirect and direct ”
object third person pronouns.'“le and "lo". | '/\ : - .

- a Echarles aqu\’ "Los" Ys appropriate) L . ,
b. ¢Como le hizo? ("Lo" is appropriate) . T S
e. Le pequé. (“La“ s appropriate)- : S

-

&

’ - - : L
. ' - T
- . - B M * - N ..
t . . , LA
| - 10 . .
. . .

. ) .
. . &
LI . ﬁ .
.
A i vext P ided by ERIC [ 3 .
.. i t . . . i
. ) ' A )
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Some possessive pronouns were used 150 (e.qg. mi, tu).

cause'effegt relationships. N ' .

;‘ 7 . . ) X . .
' v _ . 39

K

PoSsession. The chifdrep used the “de* plus ‘nounf/pronoun form to indicate

possession. _ i a

"a. Este es el moto del sefior.
b. Es de una maestra.: . .

a. iAy, sus oj}tos' : -
b. &Este es tu 1ibro? | p

Clauses. CIauses began to appear ip this developmental stage.

fad&erbial. adJectival, and subjunctf@e clause fbrms were used. s

a. &Un monstruo que fue asf?
b. Es pa cuando se cuelga Big Jim.

Of the children who used the subjunctive, two usually pﬁbVided'the inflectional
changes in the verb required in the adult horm) Onre shbject usually supﬁ]ied'fhe

- syntactic occasion for the subjunctive, but used the indicative form of the v7rb :

r in the dependent clause.

-« Semantics. Focus. was observed in all.of the children in this deve\opmental

stage.

a.. ‘Mira esta, una casa. _
b. Estd mojado este, el zacate. 3

_Aé this stage of development, the children were beginning to make comments about
_ ‘ . _

-

a. Experimenter: (&Te gustan los animales?
Child: No ;
Experimenter: ¢Por Qué no?
Child: Porque me pican.

H ’
P . * .

.4;1



"+ Third Bevelopmental Stage

There were seven- chlldren in th1s group. five males aged 3 6, 4- 2 4-2.
4-8 ‘and 4-10 and tuo fema]es aged 4~3 and 4-5. The parents of three of the
ch11dren spoke English and Spanish. The parents of two of the children sp&ﬁe
only" Spenish. The father of the last child spoke English and Spanish while the
mother spoke only English .

The third developmental stage of language acquisition in this group of" bilingual

| chi]dren,wes.characterized by the utilization of a greater variety of strategies -

to formulate command and ‘negation statemeAts. Also the children used ddverbieTQ
nomina] and adjectiva] clauses gith greater frequency. In general, whilg the
horizontal development appeared to be more expanded than the vertical deve]opment.

- -4

There was also an expansion of. 1ex1ca1 1tems.and verb forms.

A

Rorizonta] Develgpment ‘

The declarative statements were genera]ly in the structural form: verb~_gject -

‘\gr subject-verbf_ggect. R o o . -

a. Tiene la falda. > o
b. Un conejo anda comiendo. -
_¢. Yo tengo mi tren. -

. R ¢
]

. ¢ The subject pronouns were often not used since the verbs are inflected. Also

the structural. forms verb and verb-subj;ct were found. although less frequently.

a. Estd trabajando
b.. Hay un monito. -

There" were also some etructures in the form of a partial sentence which,,gggjn.
were in nesponse to:utterances previously produced by another person. -,

| . a. Con una tualla. ‘ -
. -~ - b. Abajo. L

R T . -

Aruitoxt provided by Eic:

'[Kc | e I
A a4 . .
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Mdst_of;the commands were in the familiar form. None of the children had
~ more than one command in the formal form. Almost all of the commands were
‘1nflected "As a rénult very few subject. pronouns were used, The structural-form
. of the commands were in the form of verb-ebject word order. “

v a. Démelo. o “ | ' .
- ,b. Ponte los lentes.. : . ' _

* The c%i]drgn.also used nngatiie'conmands in the structural form of no-verb-object.
a. No te myevas la mano. '
b. No se lo quitas. |
There were three types of question forms ‘commonly utilized by the children
in ‘this developmental stagen information seeking questions, questions requiring a
s17no response and tag questions. The most frequently employed ‘question fnrm was
the information seeking question.

a. &Como se -1l1aman?
b. ¢Cual quiere ir para,fuera?

L Subject-verb inversion was emerging in this deveIOpmental stage although {ts

use. was infrequent.

a. ¢D6nde estd el otro pedazo? ‘?

b. ¢Qué estd calor rojo?
The structural form for si1/no questions was gen!rélly a declarative statement
_plus rising intanation.

. a. iSe puede jalar?
" b. éUn arbolo?

Again. subject-verb inversion was observed though 1nfrequent1y

a. &Se 11aman animalitos?

“Verdad" was used frequently as a tag question at the beginning and end’bf utter-

ances, as we]l as "eh?"

Aruitoxt provided by Eic:

. . «
T . . . ) L
I:KC T o
* -
A ° R
. . . . N
.
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a. iQue es aquf, eh? .
b. ¢Verdad que no? : | | |
he children in this stage generally produced negatives with the structural form
of (subject)-no-verb-object. . - :

a. No tiene una ouerta alls. C T e
. b. No me gusta este libro' o )

Negotive iexical items began to appear in the language.samp]es of these children
(e.g., nada, nadie). ‘

a 'ﬁadie estd manejanoo
The use of déuble- negatives wos also observed

a. Esto no hace nada .
~b- No se 1lama nada. :

Vertical-Develobment .

Subject-verb odreementef’Subject-verb agreement was consistently present.

" a. Son muchos anima) ‘
.. b ET va a agarrar {?ﬁ vacas. -

.,/
Yerd forme The chiidren used a greater variety of tenses than were emoloyed

| in the previous deve1opmental stage. Those most frequently used were the present
tense, the preterit, the imperfect, the present progressive, the periphrastic
future and the present and past perfect forms af the indicative Occasionally,
the children used the subjunctive verb form. -~ ' ' .
a. Yo estaba, yo estaba jugando cuando..
b. Hira. yo hizo una letra con este.
c. Pa' que ‘tu me saques.
Ove[generalizations._ Almost all of the overgeneralizations occurred with
Boer* irregylar verbs. The moet commoniy overgéneraiized verbs were poner, saber, . °

hacer, tener and caer.

. . ¢ . 4‘1' ) N
‘EKC o R | | o

Aruitoxt provided by Eic:
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a. “Hira como se hizio.
b. . Poni un stick allf.

todifier-noun egreement There was an increased use of-modifiers in this

stage of development. Humber and gender agreement between adjectives and nouns
tended to be consistent. ‘

a. Esos todos van allt; ' .
b. Es otro carrito. e

\

Number ‘and gender agreement between determiners and nouns was inconsistent

a. Ese va con el oso. ' |
b. Ahora un chiquitos ("un® should be “unos*) :
c. &D6nde estd el chupadera’ (”el“ should be "la" ) '

Object pronouns. There was frequent use of direct indirect and reflexive .
. _ pronouns. ‘

a. Ahorita te lo voy a dar. ..
b. ¢Por qué se quita:’. L

- ' ‘».

./A

" Again, there was a tendency to confuse the third person -direct and indirect object .
pronouns “lo/Te." However, “lo“ vas usually not confused where 1t normally
should have appeared but, rather, wa$ confused where ”le“ was normally uSed

a. Voy a hablar a mi papa. . ' o .
b. La ponid las aretes. * ' . - i -

Possession. Again in thi§>develogmental stage, the'pOSéessive was marked

»

through the use of "de" plus a noun/pronoun or possessive'pronoun*(e.g.,,mio,

‘tuyo, Suyo).

a. LT tienes uno de @sos que van muchos asft..
b. Mo, no garres mis colores

_ giggsgg. At this staqe. the children used, with greater frequency, a wider
variety of clauses than did the children in the previous developmental fstage.
These clauses vere also more expanded,than those previously observed. Most were
adverbial and nomnnal with some adjectival and subjunctive clause .evidence in

L




the language .samples. ‘
a. El elefante que hicio pip1 estaba llorando
b. Ella sabe que es. )
c. ¢Pa' qué te To pongas. Norma? - N '
Semantics FOcus was observed more frequently in all the children in this .
developmental than in the first two stages.

a. Estd saliendo de allf, agua.
b. El1 monito, este.

Much the same es in the second developmental stage, statements expressing cause
. and'efTEEt\were'present thoegh 1nfrequently emgjoyed. ~ | |

a. No le digas:a mi mama, pporque se enoja.
b. Este va a ir con &1 porque estd color rojo.

Y

~ Fourth Developmental Stage

‘ There were six children in the fourth developmental stage.‘ There were

four females aged 5-8, 5-9, 6-0 and 6-3. There were two males eged 5-0 and 6 0.
The parents of four of the children spoke only Spenish The parents of two of the
thildren spoke English and Spanish. Both herizontal and vertical deveIOpment

were more expanded than was previously observed in the other deve]opmental stages

. Horizontal Development

- - )

Verb;object.and subject~verb-gbject word orders generally comprised- the

~ declarative statement forms.

+ a.- Yo pensaba que estaba feo este libro. - . -
b. Voy a hacer una casa. .

Oecasionally, the structural form of:verb-subject was'used'by.the children.

a. Estaba un bird. | ,
b. Pican los chon gos.



45

Command statements took tﬁé form of verb-subject-object. Familiar as well -

~ as the formal command forms appedred in the speech of most children.
\

a. Canten, ya te doy comida ‘(formal).
b. Mira la caja (familiar).

Afffrmative commands were mofe prevalent in the language samples of the children |
in this stage .than were the negative éommands

a. Pon esto aquf. (affirmative command)

b. Tonces vente conmigo.  (affirmative command)

°‘, Otra vez, no te comes la Topa. \negatwe command )
When object pronouns occurred yith the, command form, they were properly placed
for affirmative and negat1ve commands

a. Ho la metas.
b. Gudrdalos.

| - y ) _
The children of the fourth developmental stage producgd three types of
question forms, questions seeking informatjon, questions requiring a sY/ro
answer, and questions seeking verification, or tag quest%dhs. In the information

seeking questions, the questfon word appeared at the béginninq.of the structure in

all cases,. occasionally accompanied by subject-verb inveréion.

.. a. IDBnde vas ti: (subject-verb inversion) ‘
b. ¢&Por qué ella estd riéndose: (no subject-verb inversion)

The children prodoced two structunal ouestion forms for questions requfring a
si/no response: verb-(subject)~ebject or a declarative statement plus a rising
intonation.

a. - {Quieres que te mate? ) ' '8
b. ¢Esta es? ' ' -

Tag questions were frequently used by the children in the developm@ntal itage

Generally, a declarative statement would be followed by “"verdad" or a form of the

. verb “"ver",
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*

a. lUna vibora, ve? :ff"" E | , ‘ ,\‘"
b. ¢Este va aquf, verdad? o - "

: "The'QSe of the negative word fnn“fpreCeded'the verb in;the negative e
" statements produced by children in this developmental stage.

a. No me lleves mi ropa. ‘ _ :
b. Ya no me acuerdo de. mucho ‘yo. o - . -

Also, the children used a great variety of other negative forms (e g., nada, nadie, .
nunca, ni). '

a. Es que mdie juega conmigo .
- b. Nada. N .

Double negatives were also emponed though infrequently by the children in this .
(
stage ‘ ' .j - - . . ‘

a. Ya=mo falta nada
b. Porque casi no tenemos nada de comida

Vertical Deyetggggnt

Subj:gf¥yerb agreement Subject-verb agreement occurred consistently in
=this developmental stage . | |

: . - . * g | . \
"Yo no. le quiero decir ,// .
b. Estos son para las muﬁequitas de acd dentro, verdad :

Verb forms. The children utilized the same verb forms in this developmental

etage as in the preVioué stage with the addition of’the conditional and future
tenses. |

a. Me gustarfa.
b. Ser4.

Overgeneralizations Again. as 1n the last stage, most(nf the overgeneraliza-

tions occurred with “-er" irregular verbs. The most conmonly overgenerali*ed

verbs were poner, saber, querer.

4185
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[odifier-noun agreement. Adjectives and édverbs were moderate in number in’

the ‘language samples of these children. Adjectives and nouns usually agreed -in

[ 4

number and gender in the speech of all children. Also, there was little disagree-
ment between nouns and artitles.

"a. LlorS porque esa estd grandote pues y esa estd ch1qu1ta
* b. &Por qué los carros se van aca?

Occasionally there was not only a lack of agreement in number and gender between
determiners and nouns, but the article was somet imes omitted.

. a. Es una tonto. (should be “un" tonto) SR
b. Van a agarrar todos malos. (should be "unos" malos)

L 3

. ObigctwgronJUns. "Le" and "lo" confusion was still;occurringhalthough very

“infrequently o
" a. Y Yas bumpers le estaba. S ' I ,
“Le" and "lo" were also omitted from the speech of several of the Stage Four
children. - | s . ! - _i;
‘a. Porque yo voy a hacer ahorita. ; -

There was some number/gender disagreement between the direct object pronoun and

" its antecedent.

. a. Y luego esta 1o ponemos.
| b. ...Pero unos no la vi.
|
|

"Possession. HMost of the Stége Four children used the structure "dé“’plus

noun to form the possessive. Possessive pronouns such as mi, ti, etc. were used

)

~ frequently also. \

a. Es del nino.
b. Ana es la hermana de Lily

Clauses. Adverb 1 clauses adjectwval clauses, nominal clauses, and sub-

Junctive clauses were used frequently in the speech samples of all children
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’
a. Aquel, donde estén 1os animalitos pa' ponerlos. -
b. Tiene que estd un animal que le gusta adentro del agua.
¢ Yo "pensaba que estaba feo este 1ibro. . - . o

- d. Eso gs la puerta pa' que salgan los de adentro..

'Semantics que;xﬁgﬁk\gein observed in the language samples of the ch11dren
in the last deve10pmental stage. g\ | .
: \\\\\\ a. ‘Eso 1o pongo para atrﬁs.

. fosas, muchas cosas.
Statements conta1n1ng gguse and effect re]ationships were employed more frequently °*
+ . by-the children in the last deve]opmenta1 stagef '

ff . -a. Estd br1ncando porque esta lavando. - oo T
b. Se quebraron porque no of tampoco. ‘

[~
Cr
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Discussion
&

~

It has been the primary intent of-the present paper to prqvide'e broad
descriptioh of the linguistic development of English and -Spanish emong young -
bilYngual children *thile the énalysis treated the development'of English and
Spanish ds separate strands, the discussion will attempt to bring the strands
back togethew in order to summarize as specifically as possible the present findings
about bilingual language acquisition. Background data on the children will be
included in the discussfon in brder to provide a more complete picture about how
© these children deveioped bilingually. '

The B1ilingual Children ttho were they and where did they come from?

One of the most fascinating aspects of the research for the present paper
was. the search for bilingual children. fore than sixty families were interviewed
in an attempt to locate children who could meet the criteria required by the
study Each child had to be simultaneously acquiring both English and Spanish, |
and each had to be productive in both languages. The ratio of produc¢tion of the
dominant language tB‘thersuhordinate could not exceed two/thirds. The children
~who were able to meet these criteria fel] into three groups to be discussed pres-
;'ently. First, however, it is wnrth discussing the children. who were not able to
meet the criteria. _ . Y,

The largest proportion of children unable to meet'the language requirements
of - this study fell into the youngest age groups, the two year olds and the 2-6.

year olds. Several children were. interviewed from each of these age groups. end‘—/,

sampling was begun with most of thEn{ However, the date from only one_two-year' \

. \ *
old and two 2-6 year olds was used in the final analysis. In all of the other
v . . . . )
»
ol
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cases, the children demonstrated too much preference fon their dominant language
to be used in th1; study. Considering the great effort put forth in the search
-for #nfant bilinguals, ‘it seems fair to suggest that most children who become .
bilingual in Spanish and English (in the Santa Barbara-Goleta area) do not begin |
to exhibit bilingualism until a later age,”around three yea:rs7 That is to say
R ~ that most potentiaily bilingual children in this area‘begin.as monoiinoua] Spanish
speakers,:and pick up English as they begin'to have contact with Eng]ish §peakers.
The children who participated in the present stody_fell into three groups
according to language dominance. These gro@ps suggest certain factors affecting
bilingual development. .The ten Spanish-dominant children'mere all children of
monoiingual'Spanish speakers. Their English was learned\either in schools or’
day care centers-or from older siblings. The four children for whom no dominance
was detected were all children of bi]ingﬁgi parents. with one egception. This k
child 's parents were monolingual Spanish speakers However, this. chiid's'friends
were generaiiy monoiinguai English speakers The children in this group thus
. began learning both Enqlish and Spanish at home The four English-dominant
children were the children of bilingual parents, with one exception. This child‘s'
parents were mono]ingual Spanish speakers. However, she was the youngest child
in the family.and had several bilingual siblings. In addition the child had
attended.public school for one year, with all instruction in English. _This group -
“of children aiso began learning English and Spanish at home.
/ These observations suggest-some patterns concerning the occurrence of
bilinguaiism in this area. The largest number of bilingual children come from
monolingual Spanish~speaking homes. For these chiidren.'who tend to be Spanish-

. dominant, biiinpualism is imperative if they are to function both in the home and

, .
i . . . ol
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. outside thé home in an English-speaking society. 'Eor the-same reasons, these are -’

the'children who are most likely to maintain both languages as they qrou'up.

In homes where parents and siblings were. bilinanl two patterns occurred One * -
pattern was the careful maintenance of both languages The other pattern was the
maintenance of both languages, with a tendency for the children to become Eninsh-
dominant ‘These dominance patterns suggest a continuum from monolingualism in  J .
Spanish towerd monolingualism in Englishp This tendency toward linguistic assimi-
lation is predictable and has’ been documented elsewhere (Fishman 1967, Hymes 1967)

:While the social con51derations of bilingual develdpment were not the main concern

. of -the present study, they have'been summarized as pertinent to the characterizatibn

of the children who participated.
How did these children develop bilinjually?

The children in this'study were cbnsidered to be acquiring English and -

Spanish simultaneously. It was originally hoped that“all children wh0‘participated
m .

: would have been learning both languages from the moment they frrst began to talk.

\However, it was found~that many of the bilingual chiidren interviewed had not been

bilingual all their lives, but had started out as monolingual Spanish learners

“who began learning English as a second language somewhere between the ages of

three and'five years. (These cﬁildren were usually from monolingual Spanish-
speaking homes and bqgan‘learning'English through school or day care experiences.)
About half of.the children who participated in this study fell into this“
"sequential" category. At some earlier point in their English language development,
their speech cdlild have been analyzed in terms of second language acquisition
However, at the.time of the study, they were proficient enough as developing

bilinguals that their.speech did not differ in any significant way from the

L] .
) I
- . .5'
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speech of the bilingual children who had been speaking both English and Spanish

all their young lives. The only differente exhibited by the "sequentially- developed“&

| ‘bilinguals was their preference for Spanish, even though their performance abiljty

in English was strong. It seems that sequential second language learning at such

an early age is of interest while the child is in the process of becoming bilingual

Once bilingualism has been achieved _however, the yound>child handles both languages
as native languages, and cannot be distinguished from the child who has been’ |
speaking both languages all his life Some research suggests, that the ability

to acquire a second language with native-like proficiency decreases as. the child
approaches puberty (Lenneberg 1967) and thag;this ability is governed in part

-by certain specific neurological mechanisms whose functioning declines around

-

-

It is- interesting to note that one child "in the present study appeared to be
very much in the process of becoming bilingual Her Spanish was at par with that

of the children in the. fourth developmental stage, while her English was approx-

imately two developmental stages below her Spanish Her English cquld only have -

been analyzed in terms of second ~-language acquisition, and thus was not ihcluded
in the final report here It is of interest to note, howeveryjthat the structures
she used in Eng{ish were very s1milar to those used by ‘childrén at the second
developmental stage in English, "although her thoughts tended to be more comp}ex
Actual cases of interference from Spanish to English were-not found In a general
‘and tentative way, the English speech of this child resembles that of other
children:learning'English as a second l&nguagé (see Dulay and Burt 1972 and 1974).

What were theggeneral stages noted in bilingual development? Nt

The language data from the children between the ages of 2 6 and 6-0 years

| suggested four definable developmental stages in both Spanish and English The

l‘,' o < \ - ‘ o
L
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data from the one 2-0 year old posed several problems, however, when the time came
to match children and developmental stages. Fﬁnst of all, with all the other
children English was analyzed separately from Spanish. with the two year old,
h'however. it would have been mlsleading to separate her utterances into these -
',;' ., categories. At no time was any differentiation made between the twovlanguages.
| Her uttenances,.whlch were all one to three uprds in length, occurred in both
English’and Spanish with both:experimenters. Furthermore, there wes.no item -
_ duplication between languages. Thus she used the word shoe. but never zapato;
she used the command ten in Spen1sh but never its Englf‘h equivalent take (it )
or have (it}. In a very real’ ‘sense, this child $ first language was bilingua?ism.
A seoond problem with this child's first language data was that her utterances
were fewer in numbgr-than those'obtained from other subjects. Furthermore, no -
other children in the study appeared to resemble her developmentally as far as
lahguaqe was concerned. As nentiohed earlier, infant bllinguals were nowhere to
be found. ' For these reasons, ‘no defin1t1ve statement could bg made about this
earliest "stage" of bilingual development If more data from other children had
supported this pre-dlfferentlation stage, it would have been considered with
greater confidence as the first stage in bllingual development. It {is important to
note that a similar pre-differentlatlon stage has been observed elsewhere, which
led to the hypothesis of bilingualidm as a "first Janguage" (Swain 1972).
“The data from the two 2-6 year olds tends to lend support to the idea that
| billnguel children develop from a stage of pre-linguistic ddfferentletion to a )
stage of linguistic differentiations, with-regard to the two .languages they are

acquiring. Each of these children appeared to be in the process of learning to

T differentiate between their two languages. In each case, the child tended to

o

<
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- differentiate less when using his subordinate language.
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' & - , ‘ . |
By the time the children

* had reached the second developmental stage in both their ]anguages, around the age

of three yéars, the ability to" differentiate between languages was well established.

From that point on, all children demonstrated a regarkable awareness of their

- bilingualism, as 1ndicated by their ability to use only the appropriate language

with each experimenter most of the time..

Below is a summary of the four developmental stages 8f bilingual language

acquisition observed among the children in this study. . The pre-difterentiation

stage is labeled as a‘pre-stage, and is tentatively placed as the first develop- -

mental stage, for the reasons outlined above.

. Sumary of Development of English and Spanish in Bilingual Children

Prestage I - Bilinqual

'Y

1. One-. and two-word utterances used 1nc1uding declaratives. commands, questions
and negatives. ’ | _
2. No differentiation between Spanish and English.
3. No indication of transformational ‘grammar.
English 3 : Spanish
-Stage I - . ; Stage I - *‘“J\n
. : T , ~ AN
~ 1. Two and fhree word utterances: decla- 1. Two ad% three word utterances: dec-
ratives’, commands, questions and laratives, commands, questions and
_ negatives. negatives.
2. - Transformational grammar began to i 2. .Transformational grammar began to
* emerge. emerge,
3. Differentiation between Spanish and 3. Little differen;é:ﬁibn between
‘English began to appear. English and . Spa
L 4
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English,

)
~J

English spanish o
Stage II Stage II |

1. Horizontal development - structural 1. Horizontal development - struEtUral
expansion with a greater variety of expansion, use of clauses to express
strategies used in the formation of cause/effect relationships, appear~
declaratives, commands, qyestions. ance of the subjunctive mood,

~ hegatives. .
_ 2. Vertical development - expansion

2. Vertical development - functor words notabte in verb use, command forms
began to be used. ) more elaborate,

3. Ability to differentiate between 3. Ability.to differentiate between

.- English and Spanish became esta- Spanish and English became esta-
" blished. , b11shed. ‘
Stage III Stage 111 |
1. Horizontal development - appearance 1. Horizontal development - more types"
of adverbial and addectival clauses. of clauses were used with greater
frequency.

2, Vertical development - greater | : B
variety of adjectives, pronouns, 2. Vertical development - more lexical
prepositions; refinement still lack- - items and verb forms N
ing in some areas, e.d., subject~ .
verbd agreement. 3, Differentiation between English

and Spanish
. 3. Differentiation between English .
and Spanish.
Stage IV Stage IV

1. Horizontal and vertical development - 1. Horizontal and vertical development -
expansion. : * expansion,

2. Language began to approximate adult g “2. Language began to approximate adult
model more closely. model more closely,

3. Differentiation between Spanish and 3. Differentiation be tween Engflsh and

Spanish,

)
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Code-switching and code-mixing - “ : R

As mentioned earlier, these children were observed to‘develop the ability to
differentiate between their two languages by about the age of three years. The
experimental desfgn with the two "monolingual" experimenters pfaétiqﬁlly required
them to differentiate if they were able to do so. In some cases, in fact, the
child;sltendgncy'to differentiate between languages increased during the time in
which languaﬁe samples were Eéfng taken: Of course in bilingual communities ft
is notrnearly as necessary to'keep one's languages separate as it was during the
taping sessfions of the present'siudy. thus the occurrence of code-switching and
code;mixing.' Due largely to the limitations imposed upon the children by the
experimental design, codé;sqitching~and code-mix1ng seldom occurred in this study.
wheh cdde-switchfng did occur,.the child was usually speaking to someone otﬁer than.
the experimenter. such as the mother. Nearly all instances of codé-mixiné occurred
with single lexical items, usually nouns. In these cases, 1t appeared that
the Texical {tem was-simply more available in theiother language. Indeed, ccd:-
mixes usually cdﬁsf#ted of borrowing frdm the dominant langudge; The social
féctofs operant in bilinguai comunities whith foster code-switéhing and code-
mixjng\were nothbly absent fromlthe tapin&lsessions of the present study. (5Sec

also Gumperz 1964, 1967, and Hymes 1967.)

C’hparigg the development of English and’ Spanish

Atthough this study focused primarily on the separats develooment of English

and Spanish in bflingual children; certain “rteresting sinilaritios and differences

became apparent §n the analysis. These simifarities and differences terded to

stem from structural similarities and di~ferences between the two ianguages,

English and Spanish. ' ‘ .
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A broad and basic similarity in the developnent of English and Spanish among
these bilingual children.was the early and stable.development of horizontal '
st;ategies (i.e., the basic organiiational scheme governing combinations of words
in the formation of declarative and negative statements, questions, and commands).
Vertical development (i.e., the acquisition of syntactic classes within organiza-

; tional schema), on the other hand: was characierized by variation and inconsistency -
" fn both English and Spanish. Thus, for example, the horizontal strategy manffested

_ in utterances of the type subject;verb-object'were established quite early in

English (around 2-6 to 3-0). However, subject-verb agreement, a vertical aspect

of.English, appearedfinconsistently, with some inappropriate usage occurring at'all
ages observed. Likewise, in Spanish, for example, the horizontal strategy

manifested‘in utterances of the type suhjggt-verb-object also became established

~ quite early (around 2-6 to 3- 0). On the pther hand, variation in vertical
development was evidenced in the inconsistent occurrence of determiner-houn agree-
.ment (in number and gender), phenomenon which persisted in all ages observed.
Among the more specific similarities noted were certain parallels in the dev- ‘
elopment of question strategies ‘in English and Spanish Intonation was the first
marker used to indicate a question, in both English and Spanish (e.q., shoes?

testd?). Soon information questions began to be used (e.g., questions beginning

with who, what, where, or guién. qué, donde). Next, tag questions appeared.

.Thus. in both English and Spanish, similar strategies were develoned and these
strategies appeared in basically the same order. In both languages, more compli-
cated inversions and insertions (e.g., _s_gglg_gtfverb~inversion1 do-1insertion, modal-

* insertion) tended to appear late, around age 4 or B; while the other strategies
mentioned above tended to appear early, between 2 and 3, and continued to be used

frequently by both the younger children and the older ones as well.
¢ _
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This sequence of question-strategy aevelopment note& in both Spanish and English -
for these hilingual children was: similar to the sequence noted by Hatch (1974) t
in her analysis of .the acquisition of English as a second language in forty chil-

dren. The only difference in sequence wgs that Hatch found tag questions

‘ preceding Wh- questions (i.e., information seeking questions).

One apparent difference in the development of English and Spanish occurred

« with subject-verb agreement In English, subject~verb agreement continued to

o

occur inconsistently through the ages of 5 and.6 years. In Spanish, however.

subject-verb agreement was-established around the .age of 3 xears Another apparent -
difference in the development of English and Spanish with this group of bilinqual
children was the omission of the copula in English. In Spanish, the copula was
almost nevec omitted Both of these differences can be reasonably exptained by
the fact that in Spanish the verb carries a greater functional load than in English.
Since the inflected verb in Spanishﬁindicates "specific" person as weil as tense, .

communication can be hampered, by the“non-conformingause of inflections. The

importance of the verb is'magnified by the fact that Spanish permits deletion of

. the subject within an utterance. Far these reasons, it is vital for communication

that children begin to maniputate appropriate subjeet-verb agreement in Spanish

at an early age, which is apparently precisely what they do. Since the subject .
is frequently deleted in Spanish leaving the verb to indicate the subject, it

" is understandable why copula deletion was not observed. .In the few cases where

copula-deletion was observed in Spanish, the subject was expressed, yielding a
syntactic pattern identical-to the type generally observed in English utterances

exhibiting copula-deletion {i.e., subject-copula deleted-predicative complement).';

6O
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Other.differences occurred between Eng]ish’an& Spanish which do not lend
themselves to comparison becaugeithey-stem from aspétts,in wﬁich English and
Spanish are not coﬁparabTe.- For example, confusion occurred in Spanish in the

use of the direct and indirect object pronouns in the third person (i.e., le-lo/f

lggylgg.confusion)g There was no comparable confusion in English. Simi]qr]y.
. L S0

the frequent and early appearance of the reflexive in Spanish was not apparent

in English, due to the .very different uses of the reflexive found in English and

Spanish. Gender agreemenf in Spanfﬁh. which tended toibe inconsistent, had no

comparable tendency in English, Likewiée, the develépment of the command vas 2

nof qomparable in English g%d.Spanish, due to_thé:g}eat differences between

commahd forms in the two languages. Similarly, &o-fnsertion development, a phen-

omenon of English, had no counterpart in Spanish ' | ) '
Two phenomena occurred in both- Eng]1sh and Spanish which were considered

in the present paper under the rubric of sgmantics and pragmatics. One was the

construction of sentences which relied upon the existence of previously established

linguistic data. For example, a child might say: "Th&i is my house" to which

the examiner might respond; "hat?" and the child would reply: "Myl)ouse.".

4
a.” Examiner: VYeah, there's Goofy's feet; there's his arms.

Child: And his, his legs.

b. Examiner: Yo voy a hacer wna puente.
, Child: S1, aqui va.

In both English and Spanish;'the addition of new information by the child ﬂegan
to appear during the secqnd devéldpmenta] stage, (i.e., around the age of three
years).‘ It is significant in that it deménstrates the child's involvement in the
act of communication, with its complex interaction of subje¢t, context and inter-
ldcutors: all beginning at an early age. Besides the occurrence of this very

social type.of speech, many instances of egocentric speech were observed, such

Y ’
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" - as the juxtaposition of sentences “or phrases without indication of the relation-.

o

- ships between them. It is 1nféresting to note that the egocentric speech is in
full aécord with Piaget's first étage of .1anguage/thought development: the
egocentric stage which lasts until about -the age of seven or eight (Piagét 1959).:

On the other hand, the social involvement indicated in the ?additioh'of‘new infor-

* mation" éuégests a gooa deal of'linguistic_sociability at an earlier age -than

-

indicated by Piaget. The other phenomehon of "“dxmantics and pragmatics" which
occurred in ‘both Enélish aqd Spanish was focus, i.en thg high]ightﬁng of the
i. subject of a septence by reiférating it afier a sligﬂ} pause at the end of the utter-
ance. The precise significance of focusing is not at all clear. Further |
ifivestigation of its occurrence in the speech of both children‘and adults is

'neceésery‘befOre any assertions can be made. However, the fact that'focus occurred
- \
in both English and fpanish suggests that it may merit ‘further study. '

J

) . .

]It should te noted that the use of subject-verb inversion in affirmative/
negative (i.e., yes/no) questions differs slightly in Enclish and Spanish.
Subject-vert inversicn is more frequent in English than in Spanish for tvo
reasons. Cne is that a declarative structure plus risinc intonation is more

. comnonly used in Soanish than in English for yes/no questions. ‘The second
reason is that since the subject is often deleted in Spanisii, wuhat night
have been manifested as subject-verb inversion simply encrges’as a verb only

. or a verb-object structurz, with rising intonation. These reasons suggest an
explanation for the slightly greater occurrence of subject-verb inversion
'qgeztions noted more in English than in Spanish among the children in this
study. '

o N | 62




Suggestfons for Further Research * - -

. .' 3

First of all the cross-sectional design used here has provided a large

amount of infbrmation regarding the language development of bil1ngual children.
'-Further research using a longitudinal design would add to this information by -:}
prevlding a more eontlnuous picture of biljngual language acquisition. |

Secondly, it would be of mejor lhport to observe the monolingual language
develOpment of an equal number of English~speaking and Spanish-speaking children
for comparison with the 1nformat10n presented here on the acquisit1on of Engllsh
and Spanxsh among bilingual children. o | o .

Third, psychol1ngu1stic research has begun\io,recognize the importance of K
.understanding the semantic basés of language. Although the Tanguage samples

: of these children were generelly analyzed in terms of their structural fbrms.
it would be of interest to/heanalyze ‘the data giving greater attention to
Semantxc development in bjlingual children. _

Finally. there is a'need to observe b111ngual children as they interact
verbally with their peers; siblings, and otherLTembers of their language com-
munity.. The structural design for obtaining language samples in this study
was limited to one type of ifteraction, the child-experimenter interaction.

| In order to observe.the child's total communicatire‘ability and development} it

would be necessary to obtain language samples %rom a variety of contexts.

EKC' o S S SN
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- Anpendix A '\

’ In order to obtain children for this study, personne1 in schools, churches,
day care centers( community 1iaison positions, Mextcan Amer1can Adult groups. .and
. City and County Housing ProJects were contacted From these contacts, the names,

addresses, and phone numbers, if availabie, of 350-400 Mexican American fomflies

) with children between the ages of two and. seven years of -age were obtained.

InittalIy,‘aaletter of introdiuction, written in both Spanish and Eng]ish, was«

sent to many families. After waiting a few days to mahe sure the letters were
'Leceived. the famflies were then contacted by phone to determine if there were any
| bi1ingual preschool children in the home. If the parents indicated over the phone
‘that there wos a bilingua1 child, a personal 1nterv1ew was conducted 1n the home.
During the interview, the parents were asked questions from a five-part question-
- nafre wh1ch included the following sections: l)'subJect selection criteria. _
2) child history; 3) parent history; 4) sib]ing history. 5) the ch11d's interaction
within his total speaking environment. At this time, also, the child was obscrved.
to see {f he was .able to speak both Spanish and English

The purpose of the questtonna1re was to tap, to some degree. the enuironmont“

in which the child learned and used language. The critaria secf301 included -
questions concerning the degree of 1anguage 1nput (i.e., none, some. half, most, ‘
all) of both Spanish and English to the chtid. The parents were asked to estimate '
how much Spanish or.English the child heard in his environnent. Also incloced‘:n
this section were questions regarding the doorce of langusge cutput (i.,., neno
"some. half, most, all) of both Spanish and English. As with the~questions on input.

the parnn*s estimated how much Spanish avd English the child used in his total ,«

speaking environment.
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The child history section of the questionmaire included questions concerning
the child's birth information (e.g., birth date, birthplace, birth rank), language
Fe o . \ :
development {e.g. which language(s) was learned first), and educatjon (e.g. which:
school, if any, and whether or not the child attended a bilingual Qrogram).

In -the s$ibling history section, there were-questions'concernin the education

.'_(i.eg. mondﬁingual or bilingual programs). and language development (
lingual or bilingudl) of the brothers and sistérs of the child.. The parent ‘history
: section 1ncluded questions about. the birthplace of the parents and whether t ‘
parents were bilingual or monolingual Finally, the questionnaire incTuded a
. section regarding the child's languaoe 1nteraction with all of the language users
‘ in his environment The parents again were asked to estimate how much Spanish or how
much English the child heard or used with other people in his environment (e.g.,
friends. relatives, strangers, etc.). ‘1
/ The children's characteristics were based on information supplied by the -
parents to the questionnaires Of the 19 children,’ ll were maleghand 8 were females.
- All of the chronological age groups (i.e. 2, 3, 4, 5, 6) con31sted of both malesand
females. That is, each age group had at least one male and‘one female. A1l of the
'children S fathers were born in iMexico. Four of the mothers were born in the United
States, However. the parents of those four mothers were born in Hexico. The rest
of the mothers were born in HEXlCO. For 12 of the children both Spanish and English‘
were, used from the time language production began For the remaining 7 children.
Spanish was acquired first then English It is interesting to note that ncne of
the~children acquired English as a first language. - | ' '
Pareoés of 17 of the children reported that their child heard Spanish half of

' the time and. English half of the time. Of the two remaining children, parents r

L)
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reported that ”sone“‘éng1ish, but ?moSt1y“ Spanish u?s heard. Consﬁdering the use -
of Spanish and Eng1ish;‘parents of016 of the children reported the production of
: ha]f Spanish and holf'EnQQish Parents of two other ch11dren reported the use of
— . "some” Spanish, but “most1y th]ish While one child's parents reported the use
A of “some English, but “mostly" Spanish ) |
- Regarding the child's interaction with all of the 1anguage users in his
“environment, six of the chi13?en spoke half Eng11sh and ha]f Spanxsh, two spoke
"mostly" Spanish-with “some“ Eng]ish- and 11 spoke all Span1sh to their mothers. .
None of the children spoke all English to their mothers. With the fathers, two
. chi1dren spoke half’ English and half Spanish two ch11dren spoke "mostly™ Span1sh
o with "some" Eng1ish 1 chi1dren spoke all Spanish and one ch11d spoke all Eng1ish
. oThe pattern of parenta1 1anguage use with the ch11d was somewhat different.
Six mothers reported ‘the use of ha]f Spanish and half Eng1ish with their children;
four reported the use of "mostly" Spanish with “some Eng1ish eight reported the
use of all Spanish; whi]e only one reported the use of all English of the_fathers'
use of 1anguage_to_thein_children, 12 fathers said they used a1l Spanish; four used |
"mostly" Spanish but "some" En§1ish two used half English and half Spanish while
one father said that on]y -English was spoken to the chf]d '“e;
0f the eight chi1dren with. -younger siblings, one child used hi;f Eng1ish and _
half Spanish; one uséd e~\’§ng1ish while s1x used atl Spanish On the other hand,:
seven of the younger siblings spoke "mostly": Spanish to the. ch11d while nnly one
. younger s1b11ng~spoke on1y English to the child. Regardihg the 15 children with
- older siblings, 13 spoke- half Eng1+sh and ha1f Spanish to the older siblings, whiie

one child used a11 English, and -one ¢hild used a11 Spanish with the older sib]ings.

The speech of the older sib11ngs toqihe ch11dren was the same as the subjects use
. of language with the older siblings. : 7% R :
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Ten subaects were reported to have used ha]f Eng1ish and m1f Spanjsh with their
friends. Two parents stated that only Spanxsh was used. while four pare?ts reported(’

‘that all English was used with friends. Regard1ng the use offlanguage between the
‘ cnild‘s friends and the éhild during peer. interaetion, barents‘reported that: to

| 11 of the children, the friends spoke half English and half Spanish to one child
j.tﬁ% friends spoke only Spanish. and to five of the children, the friends‘spoke only

Engl1sh. Parents consistently stated that the child would communicate differentIy

.depending on_the language use of the child's- particular friend.' That 1s. if the
. friend spoke Spanish, -so did the child or if the friend spoke English, so did the

-~

child.

=~
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Appendix B «

Suggestions for Analysis Hrite Up ~
English .

—~ | :
Please do not write that a child has not acquired something, especially with

the younger children. That is, do not talk about something as absent, because we
did not %ake enough language samples to make a definitive statement about what a
. child doesn't have. You might say something 1ike: "At .___ years the first
appearance of the copula was noted..." ' |
1. One to two paragraph sunmar;y of information about your particular age Qroup'.
a. Qeneral teﬁdenqy to combine as much information as possible into one
sentence. | |
b. use of minimé] but functional. information.
2. HRORIZONTAL DEVELOPMENT - Strategies (general information)
a. -dec]afative statements (g.&., word order, general appearance)
b. questiong (Wh#. yes/no, tag, verification-~do insertion, subject-verb
inversion) . | .
c. negative (double negative, no + verb, place of negative, use of other
‘negative forms) k & |
. d, comands
3. VERTICAL DEVELOPMENT - Content.
"a. subject-verb ggreement. gender and qumbe# agreement
b. ' verbs and tenses |
- c. copula - e ' ' o

d. overgeneralizations (verb, count nouns. "he's gots, where's goes"
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ué; modifiers
f. pronouns
| g. articles
h. - possession | o -
i. sé]f corréctions - | _ - .
¢ 4., CLAUSE§ - conjoining of the Horizontal and Vertical Development
oA adverbiai - "I 1ike it where it is." o
e
b. nominal - "I believe that it hurt."

c. relative - "The boy who went with us is there."

d. for/to, to/to complements - “I'm going.ﬁg_gé to the store."
- "t is necessary Tor her to use it."

5. SEMANTICS AIID PRAGHMATICS . N ’

a. .focus : a . : .

b. cause - effect S | , . : ™~

c. the'providing‘of'new 1nfqrmation while deleting old information in response
to a question or a'statemept; - ' ’

. )
d. verb confusion (e.g., seé for look, put for gave, etc,)

4




effort, horizontal versus vertical developme

2.

1.
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Suggestions for Analysis Virite Up |
- Spanish .

Summary short paragraph including, (::.examp1e,'the principal of least
(syntax first; then morpholog}). etc.

Strategy (primary categories)

a.
b.
C.

d.

declarative - e.g., word ordér, richness variety
negatives - no + verb; double negative
commands - affirmative, neéative with object pronouns, etc.

questions

Content (secondary categories) :

d..

b.

C.

d.

e.

subjéct/verb agreement

adjective/modifier agreement, determiner)noun agrﬂemenf

object pronouns - lg[lg_cqnfuéion; omission of lo or 1g3 agreement with
antecedent

overgeneralizations

conjynctions

Semantics and pragmatics

a.
b.
c.

d.

-e.

focus

self-correction "(semantics-grammar)
adding 1nformafion.

semantic distinction confusion: ver/mirar

clauses - adverbial, adjectival, nominal complement

Clauses

a.

adverbial clause: Cuando estoy mala, no voy a la playa.
B Lo hago comd tu 1o hiciste.

72
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b. adjectival (relative): El elefante que hicio pipi estaba 1lorando.
. hombre que vino aca es mi primo.

s

c.’ ominal: . No me gqustan las que estn qyemadas
Creo que se fue.

d. complement: Me deja jugar con la de ella.

, N LANGUAGE INTERACTION

-

MIXED UTTERANCES | \
a. as lexical items ?

CONTRASTIVE ANAKYSIS

a, prefiouns in Eng1ish seem to be fine once they appear, but some prob1ems

in Spanish (e.g., __/lo confusion. reflexive pronm's, etc.)

| b. the copula 1in Eng1xsh seems to present some problems when first learned

(e.g., using it inconsistently), but no problem with these forms of the
verb "to be" in Spanish " —_
c. ser/estar always used correctly, but problems with other verbs (e.Cos .

: s
mirar-ver, general misuse of poner, look-seey say-tell, etc,)

REMEMBER: Do not assume that the child has 1éft something out, deleted it, or %nn:,

it is absent. We don't know, so try to avoid the useage of those expressions.

4
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